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~HAPTER 9 o

Human Development

s

U1 ,J);

.1 Physical and Perceptual Development - wfu s

. VAL Gt
Developm)ental E_gyug}lgyloglsts stud ;age-related changes that

ccur througlfout the life span, from co ception until death. Tradi- -

onally, developmental psychologists have focused on childhgod,
© 30 . VS G
ut other periods_of developmen_g5 are studied as well.

> , S o
The naturg vs. nurture debate has motivated the study of de-

elopméwmf‘)'fuhé%;is is a person’s development determined by hered- -

y or by environmment? Psychologists today recognize that both na-
ire and nurture interact to influence the developmental process.
S 2 Jbani, B b ?"w’cf,/‘/. e

Heredl_tx.lfs; the transmission gf, ancestor. ¢ aracteristics from

arents to 5ff§f)/ring Eﬁ)ﬁgh the genés}. Genes a)étéffuning hereditary

haracteristics and are the chemical Biugprints of all liva{g things. _» ;
ienes are made up of DNA or deoxyribonucleic acid and possesé\‘}f ;

i i : i body.
¢ information that determines the makeup of every ce:“ll in our
f’ené/sjrié ‘along chlr‘()ii'fff;’s“omes, bzﬁli)e’s that are in the niicleus of each
2l in our body. Every pqmgp body cgll. (except the sex cells) con-
ins 46 chromosomes-arranged in 23 pairs.

. in the
The sex cells (002 or egg cell in the fegljale and sperm 1

ofe . . airs
ale) contain 23 single chromosomes. F ertifization results in 23 p

ir i i by the
Echroﬂlosomes—-one, member of each pair 18 contributed by

Other, the other b h
) y the father. d every male
: hromosome an i
» EVﬁ"ry female egg contains an Xc _ mo- —a At conception,

-

¥

e 2 /'



lized p

ale. If the egg 1s rert Yas

the child will be XX or femgje. Pem,

fer toan individl)xaj s ge
o i L

offspring will be XY or m
carrying an X chromosomeé e
Genotype is % term use

a2l

net‘lc m

Pt ’b.h?“kvc‘
a given genotype is expressed (-
on looks like or how the person behave(sl) ' P‘l:.emty Pe ocey
o pe:ts f an interaction between gcno.ty pe al} e.n. lronznent.
a resll; @ inant genes are expressed in an individual’s phenot)’pe
mi X
h n:ver they are present in the genotype. Recessive gengs are ey,
;ezsed in an individual’s phenotype only when they are paireq With

a similar recessive gene.

up.
4 Phenotype refers to how .

IS 3

9.1.1 Prenatal Development

Prenatal development refers to the period of development from
conception to birth. The average pregnancy lasts 270 days or 4p
weeks.

At conception, the female egg or ovum is fertilized by the male
Sperm, usually in the Fallopian tube. This results in a fertilized egg

that is called a zygote. The Zygote repeatedly divides as it travels

down the Fallopian tube to the uterus, where it becomes attached to
the uterine wall.

The three stages of Prenatal develo

pPment are outlined below:
Ovum or Germina]

The first two weeks after conception.
Isa microscopic mass of multiplying cells.
?ygote travels down Fallopian tube and
Implants jtsef on the wall of the uterus.
al:z;‘;“ta (provides nourishment and
begins \th’antes © Pass out to the moth? 0
nourisho °™m. Umbilical cord carries
Dlacentan'llfill}t fom ang wagie to.tn
matemal. b N Membrapeg keep fetal and
Embry, O0dstreamg Separate.

O eigh

Only abons . th Week after concentiof:
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cHAPTER 10

Personality

—

. ) \ ‘ / .
aferisisie Co
o \\/2\(3 di Urer (W)
oS () Vaiety KQQU)
e’l;'o,u e 'ub/b /
0.0 Psychodynamic Approach
hodyn ol }e .
s, it

Personality refers to dlstifctlve du g
en urmg charactenstlcs OF pat- “ia et

tems1/(()f>behaV1or An lndwllguual S personalntfreveals 1tself thrqugh
consistent behavior in a variety of situations™ " ff‘* SFy

This chapter describes different theories that have attem ﬂid to
explain personality and its development. o,

Psychodynamic theories (also called psychoanalytlc theories)
of personality descended from Sigmund Freud and his theory of

&

personality. Pk

For most psychodyngmlp theorists, e}ﬁonahty is.mainly un-
conécmus That is, it is beyond our ayareness. le}uerder to under-
stand someone’s personality, the symbolic meanings of behavior

< investigated (Early.,i—

and deep i rer workings of the mind must be investiga hoy =
expenences)wnh parents sl}a’p/e personahtles, accordn;xg to psyc
dynamic theorists. @~ % L

10.1.1 Freud’s Theory £ om Vieona
Sigmund Freud (1858;1939) was a medslczl gg;tgm :;l:pproacl;
Austria, who spec{ﬁllzéd in (I} 0108)’ His sy  with adult patients

o personaljt g’eJ\% oped as @ Fesult fhllsn‘l‘;or
Who had %sychlatnc and emotional proble

ts:
: three ma) n poin
Freud’s theory CmPhaSWS‘Q ) )dz Jdult personahty

1. Childhood experlences . determiné 2

113



/)'¢-’ ™ 'IJ‘

: 8y .
N LcA>
u U’,u"/ ))W ¥

£ . %'
o5 2 : | processes influence everyday behavlor_ ! {f y
S @O"r G 2. Unpconsclous menta; P . . / y)
5 o) o sl an behavior- Ap oo | |
P o : es most hum : e JE RO [
& . dult personality consists of an id, eg, t} 0“
u ) .
According to Freud, eacha
. . “
and superego. 27~ e /”/ s % )
> it functions=—~ 5t 0
a5~ Lol Personality When it develops Howl ol "‘(f‘
t o8 = —
) componen = Pleasure pnnglple.. Y Juo) ftﬂ
a0 st Unconscious instincts. 1/ fp
(bl Irrational. G2 i W
Alo’p'c/ulg o d ,!»'9 Seeks instant grati%f&tnon. _ ‘fﬁ
Contains the libido. s U0
> - . =) R
Ego around 6 months Reality pn.nmple.{wf 2 ¢
11, _ pow Mediates id and reality. |
¢ wz Executive branch. |
L) Superego around 6 years Morality princi.plerf’ua‘ ol
L) s _ »Wes Personal conscience.
(~v o S

L qeot, “Personal ideals.

o . 2Ly
According to Freud, the id is unconscious and has no contact

with reality: It works accorcg&g /té)the pleasure principle—the id

always séeks pleasure and avoiifé)ﬁain. The id contains the libido or
sexual engjgy.h/ﬂ v O_J/{Ls =

A . } --/_,"J.>
The eg(i/e\iolves from the id and deals with the demands of,rea}-
g . (S P i [O))S)
13(2!; is callflcpi the executive branch of personality because it makes
- rational decisions. The \_}r_gg!ity pri giple describes how the ego tries
7 seus+ tO brIng individual id demands within the norms of society{The ego,
(Foust /7 however, cannot detgggigg if something is right or wrong,) »
S The superego is capabl%glfydetenniningtif something is right or
o0 S pore wropg)b cause .ﬁ},s our conscience. The superego does not consider
o2 Teality, only ry_l)e_g» about moral behavior. - LS
RPN According to F ior i < d P el
Sall e ries of conﬂic%s bet;;;:c:; tl;eh'?lor s the outcome of an ongotng >
- with sexyal and g‘ggr‘gé © 1€4(580, and superego. Conflicts dealing
i, WL Sexps ve impulses are likely to have far-féaching

consequeénces because social norms d;
' . AR ; lctat .
3,22+ ~ toutinely frustrated .. /. 4;,,.%{ & - that these impulses b¢

.

=

-



Freud considered personality to be |
: ; e like an iceberg—
rsonality exists bequ the leveliof awar rg—most of our

: eberg is hidden beneath the surface of th: ness Just as\most of an
e hia'cf'én iﬁsrt of our personality as th water.(Freud referred to
€ unconscious) Even though =7

reud felt that man thoughts, memori :

scious, they none eless influence our behavjor =% «

; ;;)'1_1}9,}0“5“0“5 part.of our P?ISC‘Jnality%éf'g(sji'sbt”s of whatever w

. fre aware of at any particular point in tim& % es . °

‘.: The preconscious, according to Freud g?ﬁf‘[gins l;{ﬁ ;l - fs”pfs)t

" pelow the surface of awareness but can be éasily Tetrieved. An exampl

= of preconscious awareness would be your mother’sb_i?th_d;ne You wgrz

- ot thinking of your mother’s birthdate but can if you need o.r want to

Figure 2.1 presents the iceberg analogy of Freud’s notions <;f
unconscious, conscious, and preconscious and how they relate to the

~ three structures of personality (id, ego, and superego).

Defense mechanisms are unconscious methods used by the ego

" o distort reality and thereby protect us from anxiety. Anxiety can re-

~ sult from the irrational, pleasure demands of the id or from the super-

ego causing guilty feelings about a real or imagined transgression.

Common defense mechanisms are:

~ Rationalization Creating false but plausible excuses to
' justify unacceptable behavior.
Example: Reducing guilt for cheating
on your taxes by rationalizing “every-
one does it.”

_ Repression Pushing unacceptable id impulses out
of awareness and back into the uncon-

scious. Sometimes called “motivated
forgetting.”

Example: Having no memory of an un-
pleasant experience.

- Reaction Formation Behaving in exactly the opposite of

one’s true feelings.
Example: A mother who feels resent-

ment toward a child may be overly cau-
tious and protective-
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3 Freud considered personality to be like an iceberg—most of our

rsonality exists bel/q;v the leveliof awareness jyst as,most o(f. an

- jceberg is hidden beneath the surface of the water.(Freud referred to

the hi&'d‘e/n (;fart of our personality as the unconscious) Even though

 Freud felt tha}_drgan , Lthoughts, memories, and desires were uncon-

| gcious, they nonet eless influence our behgyLor.f:zw “

" _ The, conscious part of our personality 6qnsn§ts of whatever we

| jaware gf atany paricular point n mé! - =2,

: ﬂ The pLeconscious, according to Frcud&nlqinsr?aggﬁal that is just

" pelow the surface of awareness but can be éasily retriéved. An example

-~ of preconscious awareness would be your mother’s birthdate. You were

ot thinking of qug,n;other’s birthdate but can if you need or want to.

4 S Tt . g Pt

.\, Figure 2.1 presents the iceberg analogy ofo l;‘reud’s notions of

* unconscious, conscious, and preconscious and how they relate to the

 (hree structures of personality (id, ego, and superego).

-, /Defense mechanisms are unconsciqu)me{l;gd used by the ego

' {5 disfort reality cﬁnﬂjfﬁéf'eﬁy protect us from anxiety. Anxiety can re-

 sult from the ig‘}}ﬁbnal, pleasure demands of the id or from the super-

. ego causing guilty feelings about a real or imagined transgression.

- Common defense mechanisms are: o el

i T ATV T4

% Ratioqalization ) Creating false but plausible excuses to

. VoY - v o justify unacceptable behavior. E AN,
<+ Example: Reducing guilt for(cheating
dfdvc’//,'u' on your taxes) by rationalizing “every-

: one does it i

. Repression ¢, p(:f]ﬁ; TE IR

, - g unacceptable id impulses out
of awareness and back into the uncon-
scious. Sqmeti)'nes called “motivated
forgettinog'f;’:;;}b"/ ol
Example: Having no memory of an un-

' Req plgasgn} experience. T

4 " s =

=0 Fonnati/ou Belﬁving in exactly the opgg;fte of

L G, one’s true feelings, <ot o tue !

Example: A mother who feels resent-
ment toward a child may be oyerly cau-
tious and protective. GUA Sus
(;v'Z ¢ sl
115
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Displacement
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Sublimation

Sobline (ady)

lntellectualization

\}_,,J(b.(&_c‘

ded
Clgbmg,\\-#_ ot (-O.gk erent

/Jd/ (97
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™M o it
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b
Sodl
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G wJ p ;/ &2 P4
— ,/\l oy v
~ES 2,300

Reversion to nmmature patterns of be-

havior. _.z. . ¥

Example: Temper tantrums. Y=~ - u"t\é

U) 0 | U,.Ju

Attnbutmg one’s own thoughts, feelings,

8 w' motives, shortcommgs etc. to others.
I
Example: A wife who constantly sus-

pects her husband of having an affair
because unconsciously she has thought

of having an affair. _

. C j o Jr U

Shifting unacce'ptable feelings from
their original source to a safer. (substl-
tutg target. .‘fw_ e
Example: You are mad at your boss, but
you do not yell at your boss; instead you
become angry with a family member

when you return home.
A"

A useful, socn;dly acceptable course of

behavior repiaces a sgz:lally unaccept-
s

able or dlstasteful lmpulse ST PO

Example_ A person who feels aggres-

sion dué to a lack of control plays an

aggressive game of basketball with

friends every other day.

AR

By dealing with a stressful situation in
an intellectual and unemotional manner,
a person detaches himself from the
.

Example: erson who has lost a fam-
ily member dueto illness \ym willingly
speak of the médical te;mmofogy of the

< illness but will not dlSCUSS the emotional
¢ ~ aspects of the illness.

Denying that a very unpleasant thing has

el (:»'U(,._., i happened.

117
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¥ 2 // i . l : :(/M
D ey Exa,m.pl_e;: é,persog{ Wwith severe sto
L pains; possibly an UIEEF, refugeg 1,
doctor because he feels it is only
_gestion. <7t T~
. <
d”:’} C/“ﬂ“"\" ’_) '

mach
See

=g
Ingj.

10.1.2 Stages of Psychosexual Development

IR

Freud believgd that we(go throq’g.h/ﬁve stages of Psychosex,
developmerl/f\i/xi)fojni”/lciﬁg our personalities. Each stage represents dif.

\° -
-

’ .- ferent erogenous zo 0

-jy;’/uﬂ/" "/"-"‘/’-;J»I,M/J =E LA

ne or part of the body where pleasure ;Oti,gi@ngtgs,

o Ly

Freud’s Psychosexual Stages

Stage Age Erogenous Description -
Zone )
01;21 0-18 Mouth —~ = Stimulation of mouth ;E
> months . /duces prle,as'p;e; gnjoys
- St sucking, ffffn)g, chewing.
2~ \Weaning is major task or
conflict. =~~~ -°
ﬁx_fa_l 18-36  Anus Toilet training is majox
o months ~vtask. Expelling and retain-
ing fgc,es produces plea-
sure. &=
Phallic 3_g . v
e GemtaLs_ ‘3°/~‘0»Self-stimulation of genitals

%‘

5> =

Y rluMo— 0

years 4.7 ;
v, _ produces pleasure. Oedi- /

%" 2z< pal (for boys) and Electra /"
(fO_r girls) confl /c,gs, oceur=
children have erotic Jesires
for opposite-sex parent as

== Wellas feelings of fear and
“—hostility for same-sex par-
o BN LYY J&,
°nt. Successful resolution
of this conflict results if

’ identiﬁcation with samé-
S€X parent. st

119
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Sage Age Erogenous Description
Zone

5 e
Latency 6-12 None Sexual feelings are re-

bl years U 0, sy s s— pressed. SoLngl contacts “7u

¥, Lerlsr beyond lmmcd}ate erﬁ'll

~are expande&)/«w O
Genital ~ Puberty  Genitals 2./ Establishing intimate, ¢<<°
i _On‘f."ard sexual relations with others
A prfrti | is main focus.

According to Freud, children experience conflicts between urges
in their erogenous zones and societal rules. Fixation can result when
these urges are either frustrated or overindulged in any one erog-
enous zone. Fixation results in one’s personality becoming perma-
nently locked in the conflict surrounding that erogenous zone.

Freud felt that the first three psychosexual stages were the most
important for personality development. Examples of possible per-
sonality traits resulting from fixations in the first three psycho-
sexual stages are presented here.

] Stage
- Oral

Examples of traits related to fixation

Obsessive eating
Smoking
Drinking

Sarcasm

Overly demanding
Aggressiveness

Extreme messiness

Overly orderly

Overly concerned about punctuality
Fear of dirt

Love of bathroom humor

Anxiety about sexual activities
Overly giving

Rebelliousness

119
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e

Swge Age El' Ogenoll S
i Zone Descﬁption
Tatency  6—12° None

a )

\’)M/ years ot()" i’./_L ! (SCXUal fCC“n

g%y V=<s— pressed. S .20 818 fp.
T B e 1 beyond j 98] Contacts -,
by by 7S e Sy o T IMedigte famy,

: < ~are expanded”

J' )
'/‘Jﬂ’)l'
2

1/ L —
> Genital Puberty  Genitals 2. porerr;
T onward _)ocnb, Stablishing  intimgye ¢
~ sV = 22" Sexual relations w -
M) T ns with oth
200 Q"-—bﬁ) Gty o . ot €rs
— "+, v 18 main focus.

According to Freud, children e,'(p;";i(;nce céﬁ;ﬁ o il
in their erogenous zones andsocietal rule;-“fr/’;xaﬁ ;;ts between urges
. -~ - . LK@ ca
these urges are either f’mg"ﬁafed or overmdatsed i n result when
v one./Fixation Tesfits i : g¢d 1n any one erog- -
4, enous ZOUey Tesufits in one’s personality becomi 7,
% )’1”‘512/’ d in th %”"z’ . Dl y becoming perma- ;=7
“pently Tocked in the conflict surrounding that erogenous zone >
~* Freud felt that the first three psychosexual stages were the most
important for personality development. Examples of possible per-

Sy WS . . . .
s6na11'iy traits resulting from fixations in the first three psycho-

sexual stages are presented here.
SR &2 (R
Stage Examples of traits related to fixation

: ; il
Oral Obsessive eating —» //-,,o[

Smoking _» ~ U»H—
Drinking
Sarcasm —
Overly demanding =,
Aggressiveness —> By
Extreme messiness — Zadp

B
Overly orderly —> == . o
Overly concerned about}aunct.uahty_,> .y
. . 7

i
i

..' . w e Cf/ __./:'/.' /

; dit— L2 fiib
E Fear of m humor — Lo s
i

P
3% /&//j

Ana]

throo
\ 4 , Loveofba | activities
' “ /(,,_ Anxiety about sexual &= -

a 7/
P

: MJ..IO‘“”/‘("/'/N’('&‘-’; o) ab! s
2, Overly giviné =2
. Rcbelliousness > Jousr
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. m fbatlo J 3
Excessive . Qleree b

ueﬂ y
Pha“lc FhrlS fsrlvcel d Sty__,c- U" )1/ ok
EXCC

pxcessively timid — - e
Overly provd — 2>¢
promiscuity —= ' C =
({UNJ (/""""
5 O., I

10.13 Neo-Freudians rs;n ality theoris{s who started their cg.

Neo-Freudial fFrecs { but eventually disagreed on some of the
low s O

: wil is theory-

pasic ﬁﬁnénples olful:ils Carl Jung, Alfred , Adler, ,and Karen Homey,
Theorists :infv Hidhe m?ﬁﬁ’nancc Freud Qfaced on psychosexual

They disagree d the importance of childhood experiences on per-

devc:fipﬂc‘gil?; ment. Though they believed childhood experiences

sonail

&léy Yrole in development, future goals in middle age are more

important for personality development. Gl Ul
o)
10.1.4 Evaluat/ing the Psychodynamic Ap/p;pach

~ U e .
Freud and neo-Freudians have contributed to our understanding

of personality and personality development:

« They suggested that early experiences can shape our person-
ality and that personality can best be understood by examin-

ing it develogmentally U, 516

* Freud encourag ed psychologists to study human emotions and
motivation.

Pad PV "‘"“: )
* The concept of the unconscious is still valuable to many psy-

chologists. N
U/.)U 25
* They developed psychotherapies based on their theories. (5%
chapter 6.)

L Lwl
C&ﬁlcym of the psychodyramic approach include:
It is untestable. For

m us
' example, 1deas such. as the unconscio
difficult to measure. ‘} J

U_/l,u U le’ Sy GLL__/
& — ot
{%t ny onssesment w0
120
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t WS w2 o

(," o W = . .
I?amt;'o":sﬂp port these theories often cgﬁle?;g;ﬁ sy D) 50
individua c.:hents or from clients” memories, Memorie S of;, -
and therapists may see vylat they expect to S may be flawed >

i’;br A |
. . S€ . ‘
cal orientation. Y ¢ based on their the.
o ad Siad

Freud’s theory is pessimistic about human nature
Freud’s theory is sexist and biased against women

reti

10.2 Behavioral Perspective

The behaviorist perspective is that personality is a collection
of learned behavior patterns. Personality, like any other learned
behavior, 1S acquired through classical and operant conditioning, so-
cial learning, discrimination, and generalization. ’

10.2.1 Skinner’s Ideas

B. F. Skinner (1904 — 1990) and other traditional behaviorists
believed that everything a person does is ultimately based on past
and present rewards and punishments and other aspects of operant
conditioning. He rejected the idea that personality is made up of con-
sistent traits and denied that a personality or self initiates or directs

behavior.
Skinner did not use the term personality. For Skinner, what other

theorists call personality is nothing more than a collection of learned

behaviors that have been reinforced in the past.
For Skinner, therefore, personality is a person’s observed behav-
. iors and does not contain internal traits or thoughts. Consistency in
- behavior occurs because of consistency in environmental experiences.
Also, according to behaviorists, because personality is learned, it can

be changed by rearranging experiences and situations.

1022 Social Learning

The group of psychologists who emphasize behavior, environ-
mem: and Cognition as important in determining personallty are

4 tivown as social learning theorists (sometimes referred to as cogni-
(N S e
behavioral or social-cognitive approach).
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7
e
9.2.2 Attachment = ationship between ap j;_

Attachment is e Cl]fesrso‘ _url ;

. N e ~H
fant and her f his %&%gn‘fp? u,ﬂ;;é’i the attentn(ggf(psual.ly through
(. *, Initially, infants @ o S particular. Eventually infants de.
y liar from unfamiliar people,

i il tc.) - i

~ crying, smiling, € )L 00 e mi

O, velop the abiliy (0 discrimina! therwise became distresseq
or 0 came dis

tly thereafter, they may cry . L
Sl;lor 4 ferred caregivers 16ave the room. This 1S referred to ag
when pre ety may begin as early as 6

' i : jon anxi

'’} separation anxiety. Separation

| m(l))nths of age, but it usually peaks around 18 months and then
e

» emotional el
! !

: oy
grad;:;g (:::sl::;;-th and her collééi'gfcs found they c.ould distin.
<% . guish three categories of attachments based on the quality of the in-
fant-caregiver interactions. o —
Secure Attachments Children usg)pg)r’ej)tf as secure base from
O R which they explore their environment.
They become upset if parent leaves the
room but are glad to see the parent when
parent returns.
Insecure Attachments " -,
Anxious;Ambiv?lent Tend not to use parent as a secure base (and
SeEr T may often cling or refuse to leave parent).

They become very upset when parent
leaves and may often appear angry Of
become more upset when parent returns.

Avoid -, UYo
ant These children seek little contact with

Sl
= {)arent and are not concerned when parent
caves. Usually avoid interaction when
parent returns, e
Parents of sec :
1n.>/% Seeyrely attached infants are often found to be MmO

o
Qlun SE > and . i
nsitive a_g}dﬂg. SPOnsive to their child’s
Some studies have found e

:;ms and children’s Jater gdjolf; lgatitOt;;Ship between attachment pa”
at securely attached ent. For instanc foun
SR SEacc i ed mfar.lts were less frus*f;z‘i'f de’ 5 sthi d at two
were their insecurely attach Z and happier
g ed peers =

98



Some researchers have suggested tha
scteristics, and “goodness of fit” may
of attachment bond formed and a ch

come.

t tcmperamcnt genetic char-
be important for both the type
ild’s later developmental out-

9 2.3 Parenting Styles 2 o,

{ S g
Ll 2

Diana Baumrind found that she could ¢l
ing to the following:

5 [~

assify parents accord-

LAt ,

8 Provide control when neccss.lry and set
-+ limits. iy HeAs)
: Allow children to etprcss their own
—<- = point of v1ew—engage in “verbal give -
and take.” " e
“#pT — Their children tend to be self-reliant,"” . ..

-~~~ competent, and socially rceponslblc
Authoritarian Parents Dérfa&l unquésuo;mg obedience. o/ '+t
R S Use pumshment to control behavior.
Less likely to be affcchonatc
L S Thexr children tend to be unh.nppy,
IR st AN PRSPPI dls‘t}u\stful' “ineffective in social
interactions, and often become

>~ dependent adults.

Authoritative Parents Affectionate and loving, ¢+t «

Permissive Parents Make few demands.
e s : i Allow children to make their own
vv,wL decisions. . .
" Use inconsistent discipling., . ~ v
Their children tend to be lmmatuu lack

& . self-control, and explore less.

—4

9.2.4 Day Care il

Ef\;e‘n though more children than €

Qare, there have been relatnvely few wel
100ked at the effects of day care on development. Summarized be-

low are the most consistent findings to date.

/»\/

~ .'»'—’ {.v.;a ~
ver before are attending day
I-controlled studies that have
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f'

0
> 2w who do not attend day care

z

ho attend day care usually scor’e”higher than childre
"5 _1,1,, x-Children who a

2

n tests of intelligence. Non-day Cage

h up once they enter kindergarte, ang
- '_\—IS‘ &1) ',u—

tend to be more socially si(illedsmore .
able to take the Perspective o
A3 N o

c
~o  children, however, usually cat

elementary school. i
Children in day car
operative, more confident, and better

h Tivs,,
ano‘De;;, care children also tend to be more aggressive ang
& 2

; dult’s request). Some hay
-J/'J(f:,.". H hkel to Carfy Out an a : e
::;gc:::gl::;ti(sliiscaus !day care children havgrle}gmd to think f,,
- Alast o t. =0V L
mptom of maladjustment.

o then'llfhe::‘r: si;zoil‘?u/g));ctjglﬁency for day care children to b§ Classifieq

st ] ‘attached 536% vs. 29% for home care children), A}.
houst SRt 1 O oL have questioned the pract;
though Sstatistically significant, some have q Practica]
significance of a 7% difference.

9.3 Gender Role Development

Gender roles are our set of expectations about appropriate ac-
tivities for females and males. Research has shown that evep
preschoolers believe that males and females have different charac-

teristics. They also believe it is inappropriate to act like a member of
the other gender.

Theories that explain gender role development include:

Social Learning Theory Proposes that children learn gender

roles because they are rewarded for
appropriate behavior and punished
for inappropriate gender role
behaviors. Children also watch and
imitate the behaviors of others.

Kohlberg argued that children leam
about gender the same way that they
acquire other cognitive concepts (s¢€
Piaget’s theory described below)
First, Preschool children acquire
gender identity—that is, they

Cognitive Theory
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iz’ / ; % :

l
s . Qo) 2 eI ) D,
R Dl ta tglq'up port these theories often come from case studrgs of: »
divi dudfcllents or from clients’ memories. Memories may be flawed ’,: 4
and therapists may Sc¢ what they expect to see based on their theo-
C J 7
n. P et
ucal erentauo Ls g

Freud’s theory is pessimistic about human nature.

Freud’s theory is semst and biased against women.

’K,o) « ~ 'n

0.2 Behavioral Perspective

NGzl

The behaviorist perspective is that persona} 1s a collectron
e J ft % well JQC‘:M?OJ\*
of Ieamedjehavror patterns. J’ersonalrty, lrke any ther learne withe
behavior, 1 acqulred through cTassrcal and operant conditioning, so- + 2"

cial learning, discrimination, and generalrzatron
/‘l
f~<\-

102.1 Skinner’s Ideas P

—da s W

B. F. Skinner (1904 —1990),and o Ciher tradrtronal behaviorists

A
believed that cverythmg a person does 1S ultrmately Based on (Bast
and present rewards an}d pumshments and othera aspects of opérant
cond‘monmg He rejected the idea that personality is made up of con- . e
sistent traits and denied that a personality or self initiates or directs §25 ki

behavior. R <l ) o

Skmner did not use thg term personality. For Skmger, wirat other
theonsts call personality is nothing more. thara colicétion of learned ~e. ot

"/ J/ ;N‘-

behaviors that have )been remforced in the past I
For Skinner, theretore, p&rsonaht))jo is a person.s observed behav-
iors and does not contain mtemal trarts or thou ts Consrs istency in

behavior o¢ oocurs becduse of consrsténcy in environmental experiences.
Also, acCQrdmg to ﬁéﬁavrorrsts, bCCBUSC personallty is learned, it can
s cﬁ’énged by rearranging experrences and situations.

022 Social Learning o L{ /7

The group Qf psychologrsts who empha&ric behavior, environ-
ment, and cognmon as important in determining personality are

OWn as social learning theorists (sometimes referred to as cogni-
I""'behavmral or social-cognitive approach)

'

121



‘;\-}’ _),h;) ° 2
i ing theorists differ from the;eha';'lolral View of g i
Social learni ¢ we can regulate and c;'on_rqt our owp iy
tor Hasni in our en .
ior despite(changes in walter Mischel, and Julian Rotter are g,
Albert Bandura, "
ial learning theorists. . .
Soclzlihmduragbelicvc:s that learning occurs by observmg what

do and that these observations form an important part of oy

1 b/lﬁ/ L = perSOn.
e behave in a varigty ¢ ..
ality. Bandura suggested that how, people bef: ATiety of s,

ations is determined by self-efficacy or the‘; cxpectations gf g

Y, Zios,.cess. Those high in self-efficacy will approac Few sxtuatlon.s cong
. dently and persist in their efforts because they believe Success i likely,
People low in self-efficacy expect to do poorly anc.i a.vond Challenge,
According to Bandura, reciprocal dfetef'n.nmsm.(someﬁmes

called reciprocal influences) influences mdl\fldual dlffer.ences in
personality. This means that personality, behavior, and environmep

constantly influence one another and shape each other in 3 recipro
cal fashion.

According to Mischel
ables are important in exp
havior is characterized mo

» person variables as well as situation vari-
laining behavior. Mischel believes that be.
re by situational specificity than by consis-
tency. That is, we often b

chave differently in different situations.
Rotter believed per.

sonality is determined by a person’s gener-
alized expectations abouyt future outcomes and reinforcements. Rotter

proposed that locus of contro] influences how we behave. Those
with an internal locus of control see themselves primarily in con-
trol of their behavior and its consequences. Persons with an external

locus of contro] see their behayjor as controlled by fate, chance, ot
luck and are Jegg likely to chan

ge their behavior as a result of rei-
forcement becayge they do not

. understand the relationship betwetn
the reinforcement and thejr behavior,
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tions Of (raits that might be consistent from situation to situ-

(lis["“‘i
;lli‘m' .
There has been little effort to integrate possible biological fac-
:fluences into their theories of personality.

ors Of genctic !
they have relied too much on animal rescarch.

llistorically,
They have not paid attention to possible enduring qualitics of

rsonality.

They tend 10 be red
compleX concept of personality in terms of one

They have focused more on environment an

The Trait Approach
-‘h;/ﬂ IVl
dispositional approaches to personality focus on
elin,a par icular way in a

The trait, 0L
(ool )7 A, . s
es or dispositions to behav
Unrlas
6ies, people can be de-
iendly,

durable tendenci
variety of situations. According to trait the
ed in terms Of ,thefbasic/wa(vjs that they behave, such as fr
PRSI B ol S oo Ptr L

moody, dependable, etc. - et

While trait theorists sometimes disagr(?‘% 99,,%&9& traits make
~up personality, they all agree that traits are the fundamental building
Jsoblocks of personality. Trait theorists also “Aebate how many dimen-
| silgﬁ's are necessary to describe personality. Most trait approaches

assume that some traits are more basic than others.
s U U Wl .
Basic assumptions of the trait approach to personality arc:
Sl v DL UL .
stable dispositions to display certain be-

1. Each perSQt)l_»//lblc’iS
haviors, attitudes, and emotions. ;
AP % .
2. These dispositions Of (raits are general and appear in di-
¢ verse situationst”—>>"

3. Each person has a different se
Gordon Allpo

uctionistic, meaning they try to explain the
or two factors.

d less on cognition.

- 10.3

t of traits.
rt, Hans Eysenck, and

- 95 UX4, Trait theorists include
Raymond Cattell.

17



e <

"A,I

. its .
.. Five Tra . s
10.3.[ pasic - numbc[ of studies have revealed ﬁve ?
ccently: ¢ : ferred to as’ . :
( recen . .g¢ are re 0 as the bagjg
MO of persomel’ L Big Fiye .~
1ensio ity. . oty
: i ment about h <.
o fact? ¢ disagree OW t0 name g,
There ible listingS include: 8¢ fy,
"aits. Thrc pos I/_(,:_, 2,
aversion-i roversion
extray : hostile noncompli
ce versus complia .
vt friendly compllz}? i Pliance - ;
o ) peuroticism ~ o & o
/ L, . ve &_\_13:,0(\)’>)) e, 5
( 2w,k w.“ fo aChle i y
’ - BV R ,I}:.
intellect - ~=¢ oW i
or .
extraversion £ e
agreeableness bl
conscientiousness S
3 M / >
emotional stability Glw oW
openness t0 experience Lrgs s
or
extraversion
neuroticism
agreeableness
openness to experience
conscientiousness

10.3.2 Sheldon’s Body Types

correAl:t;:;T ;ritc‘:;m physician, William Sheldon, found a moderat
etween body type or physique and personality.

{ Bod :
OC\Y - yt
S YI_)-;/(phy sique) Personality
= ElldOmOrph ,
Soft Snd £ 1 .
» 10und, fairly weak
muscles and bopes
Mesomo
rph
Muscular, athletr Somatotonic ., g
Energetic, assertive, courageovs

Viscerotonic
Relaxed, loves to eat, sociable

/
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ctomorph l—-——*l 0,7 Cercbrotomc
in, physically weak, ,,,»Restramed fearful,
nsitive nervous system artistic ineover,

e
I\ pc .

(/“"”v/‘h ' (’) 2L <Y,
There is no researc evrdence h ‘Sl
owever, to validate the relation-

petween body type and personality, and Sheldon’s theory i
is not

DA e oo

sh P [ar today
pu'é
P° 5
1 0 33 Evaluating the Trait Approach
H. cbx)

TheFC is evidence to support the v1ew that there are internal traits
th at strongly influence behavior across situations and some traits

appeal stable over time. - olwoys

Criticisms of the trait theory maintain: < . -

AU s _,L,_)J\,,O),L _;ng»

personality often doeschange according to a given situation.

Squ not attempt to explain why people have certain

_~ Trait theorist
 {raits and it iS, therefore not a comprehensnve approach to the study
&e 2

' /

3 rsonalit .
of pe . '(/\’*"’/’/‘ oL b w_b/ﬂw A2, O
Trait approach is more of a research technique than a theory.

The debate continues concerning what (and how many) traits

e related to personality.

i 10 4 The Humanistic Approach .
(A ‘Juu
- The humanistic approach (sometlmes referred to as phenom-
3 enologlcal approach) to personahty is an optlmlstlc response to the
Humanistic psychologists

5‘ ;ﬁssrmlsm of psyc odynamxc theorists.

bJectlve experlences that are unique to each

~ of us. S // S fmfd

- The humanistic approach stresses each person’s capacnty for per-
ll and freedom to choose one s

- sonal ow wth, free A
gr th pOSlthC gl'O , ‘ \/‘o/ / /s ; -l/. - (\v

destmy //*,,,J S

?l {Jf/ 4

3 04.1 Rogers’ Person-Centered Approach

- CarlRogers’ (1902-1987) person-centered approach empha-

- Sizes that people have different percexved realltles strive toward self-

3 ot gu. _/uJ) ()/u,
Ciri”

125



r—

sy ey : )
| od should be given unconditiona POSitiy i
Gu, e actualization 25 Qe phenomenal field to desc; e g Birg

/

e
C el BERA 1 N b gar
Rogers used 1€ < ce of feality s ' o7 s Sachpe
@ factive experien : is the &5 U <) PG
total subj \f.concept (or self-image) is the  Core e : g
YL ,}- ”lc sel- t01 diVidualS, OVeral — W N R
; f-concept relets o lperceptlo' soogers,

.Sel 05 b n
) ang th ey
€ 'deal

4 / lad
4 e . ines o (L ; 7 § "
St he sbif we form as EHEQSUIF,,??D?U‘ cXperiences
ot self (the nt 10 be)(~ - 2220 b L
o, self (who we really wa
D ou' s

T o
: m a discrepanc
o /1. - Maladjustment results }/rg T Crepancy betweey, the

C)

: ) e
and the ideal self; AD incongruent Person is one who ag gy
P o, \i ), 0 |

. mleby, Se’ff_—:lmagc. : —‘-?}(T‘ed
* mé;;g:?ences that match the self-image are Symbolizeq anr
mitted to consciousness. .

The development of the self-concept depends op self-ey,
tions and positive evaluations shown l.>y others. Anxi i
problems result, therefore, because of incongruence
evaluations and the evaluations of others.

Others can help a person develop a more positive self-conge
through unconditional positive regard. That is, by being aCCeptinpt
positive, and loving without special conditions or strings attachei
and regardless of the person’s behavior.

Rogers also felt we can help others develop their self-concept by
being empathetic (sensitive and understanding) and gen

. . uine (open
with our feelings and dropping our pretenses).

. {\ccording to Rogers, fully functioning persons are those who
live in harmony with their deepest feelings, impulses, and intuitions
Rogers used the term self-actualization to describe the tendency for
humans to fulfill their true potential.

) (Psychotherapy based on Rogers’ theory is presented in chapter

ety anq oth
Ct
Detween gy

10.4.2
Maslow’s Theory of Self-Actualization

Abraham M .
Shtnd aslow ( 1908-1970) is another humanistic psycholo

b .
studied indiveiztu:?()wn for his study of self-actualization. Mas”
*Who he believeq were using their abilities t0 thel

full potentia)
- He founq that thege self-actualizers were accural® g
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S If(thesg tto be)- == b
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al se)
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or mﬁé"cur?tcs:: that riatch the self-image are symbolized pq i
rien |
'tti;( ;t):: CcONsCciousness. B by deoends on se“(_fé;‘,.r}
The development of the sel -concepf, dep: it

QM ) .
ions and positive evaluhffffnsjéﬁ@wn v others. Anxiety and other
tlr(:::)slc:lms f:sult thérefore, because of incon,_gr(::'gnce between self.
4 . W3 R
zvaluations and the evaluations of others.

itive self-con
3, Others cag el 2 petson deyelop a mote positive self-concey
(‘/Jfﬁfc;ugh unconditiona ositive regard. That is, by belflg accepting,
positive, and loving without special conditions o strings attached
x\; \p and f%%igw@lhe person’s behavior, - ¢ <~
3 Oty

Ao W/Q;\’/ ’) :;“" -;)
v Roger&also felt we can l@p/oﬁthé\r'sb develop their self-concept by
being empathetic (sensiti

> Py 21¢ <lup i
ye and ugééﬁiéndﬁé)'an%“geﬁulne (open
Z . Vo, 1) les o8}, Uuz /0,
with our feelings and 'ﬂ?oppmglog; prefenses). z

According to Rogers, fully /fuﬁctioniqg persons are those who
live in harmony with their

. ST
deepest feelings, impulses, and l%tlumm“s'
Rogers used the ietm self-actualization to describe the ter ency for
I'their trye potential.

(Psychotherapy based on Rogers’ theory is presented in chapter
S3mpo¢\xj\b & |

- "-Jll/u (/\ﬁ‘ | /
] u . /

s Y i )
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tualization - (! grwn!
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sy 15 SHUY of self.aetualizaion. Maslo¥
I POtentjy). He o, W Cved were using their abilities to thel
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